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PREFACE

The course syllabus reflects the philosophical position outlined in the Professional Domains and Standards and the Course of Study approved as policy by the Clark County Board of School Trustees.  The purpose of the syllabus is to establish minimum basic concepts for each course.  Teachers will use this syllabus in all English Literature H – 4460 classes.

The course scope and goals are statements of broad direction and should facilitate the designing of a program that will meet the needs of students.
The benchmarks provide a correlation of the syllabus objectives to Nevada State Content and Performance Standards.  They also provide the scope and instructional timeline for each quarter of the school year.
The course structure is an overview of the general concepts to be included in the major areas of emphasis.  The numbers to the right of the structure refer to the performance objectives in the body of the syllabus.

The performance objectives are the minimum expectations of the completed course.  They are organized statements which will be used to measure student achievement.  Each objective statement includes Bloom’s Taxonomy and the Nevada content standard(s) to which the objective relates.

For suggestions and suggested resources that provide an extension to regular classroom methodology and offer additional approaches for translating the performance objectives into actual instructional activities, see the secondary language arts curriculum resources at Interact > CPD > Literacy.

The Curriculum and Professional Development Division and a teacher task force developed this syllabus. Syllabi are in continuous revision.  Teachers should recommend additions or revisions to the appropriate department of the Curriculum and Professional Development Division.

	SYLLABUS KEY:  (EXAMPLE)

	

	Concept one
	1.
	WORD ANALYSIS

	
	

	Concept one, Objective two
	1.1
	THE STUDENT WILL DECODE UNKNOWN WORDS IN TEXT USING STRUCTURAL ANALYSIS.

	Correlation to course goal 
and Nevada State Standard
	
	(1, 12)  [NS:  7.12.2]

	
	 

	Concept one, Objective one,

Suggestion a
	1.1.A
	SUGGESTION: Given a single Greek or Latin root, students will brainstorm with a partner English words that share that root. 


COMPONENTS OF AN EFFECTIVE LESSON

INTRODUCTION

· Set the stage for the lesson.  Examples of introductory activities may include note-taking, group activities, predicting, etc.

DAILY REVIEWS

· Provide review for short-term memory of recently taught material.

· Provide immediate and meaningful feedback when correcting homework.

· Keep reviews and homework checks brief.

DAILY OBJECTIVE

· State and post the objective(s) before introducing the lesson.

· Have students record the objective(s).

CONCEPT AND SKILL DEVELOPMENT AND APPLICATION

· Teach the big concepts.

· Provide the “why” for rules.

· Link concepts to previously learned material and/or real-world experiences.

· Use a variety of techniques to address student needs, including oral recitation, note-taking, and activities.

· Hold students accountable for taking notes and keeping records.

· Use ongoing, formative assessment to make instructional decisions.

GUIDED / INDEPENDENT / GROUP PRACTICE

· Conduct practice at different times throughout the lesson to help students process information.

· Use a variety of activities and groupings to address student learning needs.

· Structure classroom time for student reflection, inquiry, discovery, discussion, problem-solving, and analysis.

HOMEWORK

· Assign homework that aligns with curriculum objectives and reinforces skills and concepts taught.

· Include a variety of activities and assessment items.

CLOSURE

· Review the skills and/or concepts taught.

· Provide a variety of ways for students to explain what they have learned and how to apply the concepts.
LONG-TERM REVIEW 

· Integrate ongoing, periodic review into lessons to maintain student skills, address deficiencies, build conceptual understanding, and prepare for high stakes tests.

TEACHER EXPECTANCIES

Success on Success Model
Teach students how to study effectively and efficiently.  Determine if students are visual, auditory, or kinesthetic learners, and use instructional strategies that support each of these learning styles.


Student -Teacher Relationships               
Encourage students to learn and to stay in school by communicating positively with them.

Use Simple Straight-Forward
Use simple, straight-forward examples in 

Examples
initial teaching which help students focus on the big idea.

         Assessment
Assess the progress of students throughout the lesson, and adapt the lesson according to student performance.  Assessment should be balanced.

Note-Taking
Require and accommodate student note-taking.  Notes include vocabulary, notation, concept development (pictures), pattern development, explanations for “tricks,” as well as problems.

Vocabulary
Emphasize vocabulary, and require students to use appropriate vocabulary to describe their learning.

Reading
Assign reading for daily lessons, explicitly introduce vocabulary, preview reading, make connections, check for understanding, and provide correction as needed.

Writing
Assign writing that causes students to think, reflect, organize their thoughts, and be able to express their knowledge.

Facts and Procedures
Provide students the “why” for rules and procedures.

Technology Implementation
Demonstrate the use of technology, and require students to use technology to build on concepts and skills.

Problem Solving Process
Model and utilize a variety of problem solving techniques.

Memory Aids
Use devices such as mnemonics, oral classroom recitation, linking, and note-taking.

Questioning Strategies
Incorporate different types of questions into daily lessons that include higher level questioning techniques; require students to think and discuss their understanding.  Use effective wait time for student responses.  

BLOOM’S TAXONOMY

	TAXONOMY LEVEL
	  OPERATIONAL DEFINITION
	ILLUSTRATIVE

BEHAVIORAL TERMS



	KNOWLEDGE
	· Refers to the ability to remember previously learned material

· Recalls of a wide range of material, from specific facts to complete theories

· Brings to mind the appropriate information

· Represents the lower level of learning outcomes in cognitive domain
	Defines, describes, identifies, labels, lists, matches, names, reproduces, states

	COMPREHENSION
	· Refers to the ability to grasp the meaning of material

· Translates material from one form to another (words to numbers); interpret material (explain or summarize)

· Goes one step beyond simple recall
	Converts, explains, extends, generalizes, gives examples, infers, paraphrases, rewrites, summarizes

	APPLICATION
	· Refers to the ability to use learned material in new and concrete situations

· Includes the application of such things as rules, methods, concepts, principles, laws, and theories

· Requires a higher level of understanding than those under comprehension
	Changes, computes, demonstrates, discovers, manipulates, operates, prepares, produces, relates, shows, solves, uses

	ANALYSIS
	· Refers to the ability to break down material into its components so that organizational structures may be understood

· Includes identification of parts, analysis of relationships between parts, and recognition of organizational principles involved

· Represents a higher intellection level than comprehension and application because they require an understanding of both content and structural form of the material
	Breaks down, diagrams, 

differentiated, discriminates, 

distinguishes, outlines, points out, relates, selects, separates, 

sub-divides

	SYNTHESIS
	· Refers to the ability to put parts together to form a new whole

· Involves the production of a unique communication (theme of speech), a plan of operations (research proposal), or set of abstract relations (scheme for classifying information)

· Stresses creative behaviors, major emphasis on formulation of new patterns or structures
	Combines, compiles, composes, creates, devises, designs, generates, modifies, organizes, plans, rearranges, reconstructs, reorganizes, revises, rewrites, writes

	EVALUATION
	· Involves the ability to judge the value of the material (statement, novel, poem, research report) for a given purpose

· Bases judgments on definite criteria such as internal criteria (organization) or external criteria (relevant to the purpose); determine the criteria or be given them

· Ranks highest in the cognitive hierarchy because they contain elements of all of the other categories, plus conscious value judgments based on clearly defined criteria
	Compares, concludes, contrasts, criticizes, describes, discriminates, explains, justifies, interprets, relates, summarizes:  All of the foregoing with supportive evidence


REPRODUCTION OF COPYRIGHTED WORKS BY EDUCATORS

Administrators, teachers, librarians, and other District personnel must comply with the United States copyright laws and congressional guidelines.  The following are select provisions from the United States Copyright Office Circular 21, Reproduction of Copyrighted Works by Educators and Librarians.  [Library of Congress, Copyright Office]  The internal numbering/sequence is taken directly from Circular 21.  Administrators, teachers, and librarians should also review the entire text of Circular 21 at http://www.copyright.gov/circs/circ21.pdf.

FAIR USE IN GENERAL

In determining whether the use made of a work in any particular case is a fair use the factors to be considered shall include –

(1) the purpose and character of the use, including whether such use is of a commercial nature or is for nonprofit educational purposes;

(2) the nature of the copyrighted work;

(3) the amount and substantiality of the portion used in relation to the copyrighted work as a whole; and

(4) the effect of the use upon the potential market for or value of the copyrighted work.


BOOKS AND PERIODICALS

Guidelines

I. 
Single Copying for Teachers


A single copy may be made of any of the following by or for a teacher at his or her individual request for his or her scholarly research or use in teaching or preparation to teach a class:

A. A chapter from a book;

B. An article from a periodical or newspaper;

C. A short story, short essay or short poem, whether or not from a collective work;

D. A chart, graph, diagram, drawing, cartoon or picture from a book, periodical, or newspaper;


II. 
Multiple Copies for Classroom Use

Multiple copies (not to exceed in any event more than one copy per pupil in a course) may be made by or for the teacher giving the course for classroom use or discussion; provided that:

A. The copying meets the tests of brevity and spontaneity as defined below; and,

B. Meets the cumulative effect test as defined below; and,

C. Each copy includes a notice of copyright

Definitions


Brevity


(i) Poetry: (a) A complete poem if less than 250 words and if printed on not more than two pages or, (b) from a longer poem, an excerpt of not more than 250 words.

(ii) Prose: (a) Either a complete article, story or essay of less than 2,500 words, or (b) an excerpt from any prose work of not more than 1,000 words or 10% of the work, whichever is less, but in any event a minimum of 500 words. 

[Each of the numerical limits stated in “i” and “ii” above may be expanded to permit the completion of an unfinished line of a poem or of an unfinished prose paragraph.]


(iii) Illustration: One chart, graph, diagram, drawing, cartoon or picture per book or per periodical issue.

(iv) “Special” works: Certain works in poetry, prose or in “poetic prose” which often combine language with illustrations and which are intended sometimes for children and at other times for a more general audience fall short of 2,500 words in their entirety. Paragraph “ii” above notwithstanding such “special works” may not be reproduced in their entirety; however, an excerpt comprising not more than two of the published pages of such special work and containing not more than 10% of the words found in the text thereof, may be reproduced.


Spontaneity

(i) The copying is at the instance and inspiration of the individual teacher, and

(ii) The inspiration and decision to use the work and the moment of its use for maximum teaching effectiveness are so close in time that it would be unreasonable to expect a timely reply to a request for permission.


Cumulative Effect


(i) The copying of the material is for only one course in the school in which the copies are made.

(ii) Not more than one short poem, article, story, essay or two excerpts may be copied from the same author, nor more than three from the same collective work or periodical volume during one class term.

(iii) There shall not be more than nine instances of such multiple copying for one course during one class term.


[The limitations stated in “ii” and “iii” above shall not apply to current news periodicals and newspapers and current news sections of other periodicals.]


III. 
Prohibitions as to I and II Above


Notwithstanding any of the above, the following shall be prohibited:

(A) Copying shall not be used to create or to replace or substitute for anthologies, compilations or collective works. Such replacement or substitution may occur whether copies of various works or excerpts there from are accumulated or reproduced and used separately.
(B) There shall be no copying of or from works intended to be “consumable” in the course of study or of teaching. These include workbooks, exercises, standardized tests and test booklets and answer sheets and like consumable material.
(C) Copying shall not:

(a) substitute for the purchase of books, publishers’ reprints or periodicals;

(b) be directed by higher authority;

(c) be repeated with respect to the same item by the same teacher from term to term.
(D) No charge shall be made to the student beyond the actual cost of the photocopying.

MUSIC


A.
Permissible Uses

1. Emergency copying to replace purchased copies which for any reason are not available for an imminent performance provided purchased replacement copies shall be substituted in due course.

2. For academic purposes other than performance, single or multiple copies of excerpts of works may be made, provided that the excerpts do not comprise a part of the whole which would constitute a performable unit such as a section*, movement or aria, but in no case more than 10 percent of the whole work. The number of copies shall not exceed one copy per pupil.**

3. Printed copies which have been purchased may be edited or simplified provided that the fundamental character of the work is not distorted or the lyrics, if any, altered or lyrics added if none exist.

4. A single copy of recordings of performances by students may be made for evaluation or rehearsal purposes and may be retained by the educational institution or individual teacher.

5. A single copy of a sound recording (such as a tape, disc or cassette) of copyrighted music may be made from sound recordings owned by an educational institution or an individual teacher for the purpose of constructing aural exercises or examinations and may be retained by the educational institution or individual teacher. (This pertains only to the copyright of the music itself and not to any copyright which may exist in the sound recording.)


B.
Prohibitions


1. Copying to create or replace or substitute for anthologies, compilations or collective works.

2. Copying of or from works intended to be “consumable” in the course of study or of teaching such as workbooks, exercises, standardized tests and answer sheets and like material.

3. Copying for the purpose of performance, except as in A (1) above.

4. Copying for the purpose of substituting for the purchase of music, except as in   A (1) and A (2) above.

5. Copying without inclusion of the copyright notice which appears on the printed copy.


BROADCAST PROGRAMMING

(1) The guidelines were developed to apply only to off-air recording by non-profit educational institutions.

(2) A broadcast program may be recorded off-air simultaneously with broadcast transmission (including simultaneous cable transmission) and retained by a non-profit educational institution for a period not to exceed the first forty-five (45) consecutive calendar days after date of recording. Upon conclusion of such retention period, all off-air recordings must be erased or destroyed immediately. “Broadcast programs” are television programs transmitted by television stations for reception by the general public without charge.

(3) Off-air recordings may be used once by individual teachers in the course of relevant teaching activities, and repeated once only when instructional reinforcement is necessary, in classrooms and similar places devoted to instruction within a single building, cluster, or campus, as well as in the homes of students receiving formalized home instruction, during the first ten (10) consecutive school days in the forty-five (45) day calendar day retention period. “School days” are school session days—not counting weekends, holidays, vacations, examination periods, or other scheduled interruptions—within the forty-five (45) calendar day retention period.

(4) Off-air recordings may be made only at the request of, and used by, individual teachers, and may not be regularly recorded in anticipation of requests. No broadcast program may be recorded off-air more than once at the request of the same teacher, regardless of the number of times the program may be broadcast.

(5) A limited number of copies may be reproduced from each off-air recording to meet the legitimate needs of teachers under these guidelines. Each such additional copy shall be subject to all provisions governing the original recording.

(6) After the first ten (10) consecutive school days, off-air recording may be used up to the end of the forty-five (45) calendar day retention period only for teacher evaluation purposes, i.e., to determine whether or not to include the broadcast program in the teaching curriculum, and may not be used in the recording institution for student exhibition or any other non-evaluation purpose without authorization.

(7) Off-air recordings need not be used in their entirety, but the recorded programs may not be altered from their original content. Off-air recordings may not be physically or electronically combined or merged to constitute teaching anthologies or compilations.

(8) All copies of off-air recordings must include the copyright notice on the broadcast program as recorded.

(9) Educational institutions are expected to establish appropriate control procedures to maintain the integrity of these guidelines.

GRADUATE PROFILE CORRELATIONS

GOALS FOR CLARK COUNTY SCHOOL DISTRICT INSTRUCTION

The following goals represent learning outcomes expected in all courses for all Clark County School District students.  These goals will be integrated in context with instruction within each content area in order for students to understand and apply the fundamentals of English, mathematics, science, civics and government, history, geography economics, arts, and health fitness.

1. COMMUNICATION


READING
The student will locate, comprehend, and interpret written information.  This will include, but not be limited to, books, papers, manuals, graphs, and schedules.


WRITING
The student will organize, compose, proof, and edit written material appropriate to the course.


SPEAKING
The student will organize, compose, and present material orally.


LISTENING
The student will receive, interpret, and respond to oral communications, taking into account both verbal and nonverbal cues.

2. RESOURCES / INFORMATION
The student will acquire, organize, interpret, and process information to make the maximum use of time, money, material, and personnel resources.

3. SYSTEMS / TECHNOLOGY
The student will use appropriate technology to function effectively in various organizational systems.

4. INTERPERSONAL SKILLS
The student will demonstrate effective interpersonal skills by cooperating in team situations; asserting leadership when appropriate; negotiating differences and appreciating diversity; and being willing to share skills, knowledge, and material with peers.

5. PROBLEM SOLVING
The student will use analytical, logical, and creative thinking skills to solve problems, make decisions, make reasonable judgments, and generate new ideas.
6. PERSONAL INVENTORY
The student will evaluate career choices and long-term options based on personal criteria.

WHERE AM I?
The student will assess his/her existing interests, aptitudes, knowledge, and skills.  Personal qualities such as self-confidence, responsibility, integrity, 
and honesty will be a part of the self-assessment.


WHERE DO I WANT TO GO?
The student will explore a wide array of career options at all levels to formulate long-term goals.


HOW DO I GET THERE?
The student will interrelate his/her present status with personal long-term goals to determine the best course of action to achieve the long-term goals.

GRADUATE PROFILE SYLLABUS CORRELATION

ENGLISH LITERATURE HONORS–4460 
The following correlation shows a sampling of objectives that meet the various goals of the Graduate Profile.

GRADUATE PROFILE GOAL
SYLLABUS OBJECTIVE MEETING THE GOAL

1. COMMUNICATION



6.1, 6.9, 6.11, 6.13, 8.2, 8.3

2. RESOURCES/INFORMATION


6.13, 6.14, 7.1, 7.7, 8.5, 9.3

3. SYSTEMS/TECHNOLOGY


4.25, 6.11, 6.13, 4.7, 7.7, 8.5, 9.3

4. INTERPERSONAL SKILLS


7.1, 7.3, 7.4, 7.5, 7.6, 8.1, 8.2, 8.3, 

5. PROBLEM SOLVING



1.1, 3.12, 3.27, 3.30, 4.7, 4.15, 4.19, 4.25, 6.6, 

6. PERSONAL INVENTORY


1.2, 1.6, 7.1, 7.6, 8.2, 8.4, 8.6

The above listing is not intended to be an exhaustive correlation for every objective within the syllabus.  There are many other objectives within the syllabus that fulfill one or more of the Graduate Profile Goals.  In addition to the specific objectives correlations, the Graduate Profile Goals can be met through using a variety of teaching strategies that reinforce communication skills, encourage the gathering and utilization of resources and information, require the use of various systems and technologies, and enhance the development of interpersonal skills and problem-solving skills.  Personal inventories should be an integral aspect of the teaching strategies regularly employed by the teacher.
ENGLISH LITERATURE HONORS – 4460H

Course Scope:

This one-year course is for students who meet or exceed grade-level standards a survey of English literature from the Anglo-Saxon period through the 21st century.  Emphasis will be placed on the development of critical reading and writing skills.  This course is distinguished from English Literature by instructional pacing and the delivery of advanced content. Instructional practices will incorporate integration of diversity awareness, including appreciation of all cultures and their important contributions to society.  The appropriate use of technology is an integral part of this course.  The course fulfills one of the English credits or the arts/humanities credit required for high school graduation.

Course Goals:

1. To know and use word analysis and strategies to comprehend anew words encountered in text and to develop vocabulary.  [NS: 1.0]

2. To use reading process skills and strategies to build comprehension.  [NS:  2.0]

3. To identify the use of literary elements, stylistic devices, and advanced techniques; and evaluate their purposes.  [NS:  3.0]

4. To explore the socio-economic, political, religious, and philosophical aspects of English literature from the Anglo-Saxons through the 20th century.  [NS:  3.0, 4.0]
5. To recognize literary techniques and devices and stylistic devices used by English writers. 

6. To apply the five stages of the reading process:  prewriting, drafting, revising, editing, and publishing.  [NS:  5.0]    
7. To write a variety of narrative, descriptive, expository, and persuasive compositions.   

          [NS:  6.0]

8. To write analyses of literary and expository texts.  [NS:  3.0, 4.0, 5.0, 6.0]

9. To develop effective listening and speaking skills.  [NS:  7.0, 8.0]

Revised May 2008.

CPD-LIT/SE-SG-4460H

COURSE STRUCTURE 
ENGLISH LITERATURE HONORS - 4460

COURSE CONTENT





PERFORMANCE OBJECTIVES
1. WORD ANALYSIS 





1.1-1.6

Vocabulary Development

2. READING STRATEGIES




2.1-2.4

The Reading Process

3. LITERARY TEXT





3.1-3.73

Elements of Literature

4. EXPOSITORY TEXT





4.1-4.26
Elements of Expository Text

5. EFFECTIVE WRITING




5.1-5.12
The Writing Process

6. TYPES OF WRITING





6.1-6.14
Modes of Writing
Expository

Narrative/Descriptive
Persuasive

Poetry

Responses to Literary and Expository Texts

Research

7. LISTENING






7.1-7.7

8. SPEAKING






8.1-8.6

9. STUDY/LEARNING BEHAVIORS



9.1-9.4
1. WORD ANALYSIS

Students know and use word analysis skills and strategies to comprehend new words encountered in text and develop vocabulary.

PHONICS AND STRUCTURAL ANALYSIS
1.1
THE STUDENT WILL DECODE UNKNOWN WORDS IN TEXT USING STRUCTURAL ANALYSIS.


(1)  [NS:  1.12.3]

1.1.A
SUGGESTION:  Students will sort a group of words according to a specific characteristic (conceptual relationship, rhyming words, spelling patterns and rules, or etymologies).

VOCABULARY DEVELOPMENT

1.2
THE STUDENT WILL COMPREHEND, BUILD, AND EXTEND VOCABULARY USING CONTEXT CLUES AND STRUCTURAL ANALYSIS.


(1)  [NS/PS:  1.12.4]

1.2.A
SUGGESTION:  Students will understand syntax, for example antithesis, when reading heroic couplets by Alexander Pope: “To err is human, to forgive, divine.” 
1.2.B
SUGGESTION:  Given the word “just,” students will generate words by adding prefixes and suffixes and will note resulting changes to meaning and part of speech.

1.3
THE STUDENT WILL USE RESOURCES TO CONFIRM THE MEANING OF UNKNOWN 
WORDS.

(1)  [NS/PS:  1.12.4]
1.3.A
SUGGESTION:  Students will receive a list of sentences containing multiple-meanings possibly taken from a literary selection.  Have students look up the definition and select the appropriate one based on the sentence, and write a definition in their own words.  Remind students that a definition must use a synonym that is the same part of speech, must avoid using “where” (e.g., Responsibility is where you behave responsibly.) and must not use an alternate form of the same word in the definition.
1.3.B
CULTURAL CONNECTION:  Students will find English words that were borrowed from an Anglo-Saxon language.  Students will then give the contemporary meaning of each word and the Anglo-Saxon meaning from which it is derived.
1.4
THE STUDENT WILL EVALUATE AN AUTHOR’S USE OF CONNOTATION AND DENOTATION.

(1)  [NS/PS:  1.12.4] 

1.4.A
SUGGESTION:  Students will understand the difference between connotation and denotation such as in William Shakespeare’s The Tragedy of Macbeth.

1.4.B
SUGGESTION:  Students will define the term “love.”  Students will then sort their definitions according to whether they are connotative or denotative in nature.  After a discussion of the many individual understandings of the word “love,” students will invent new words that express the love family members feel for one another.
FLUENCY AND COMPREHENSION

1.5
THE STUDENT WILL APPLY KNOWLEDGE OF CONTENT-SPECIFIC VOCABULARY IN TEXT.


(1)  [NS/PS:  1.12.5]

1.6
THE STUDENT WILL READ FLUENTLY WITH A FOCUS ON PROSODY, ACCURACY, AUTOMATICITY, AND READING RATE.


(1)  [NS:  1.12.5]

2.
READING STRATEGIES


Students will use reading process skills and strategies to build comprehension.

BEFORE READING STRATEGIES

2.1
THE STUDENT WILL SELECT BEFORE-READING STRATEGIES APPROPRIATE TO TEXT AND PURPOSE.


(2, 3, 4, 5)  [NS:  2.12.1, 4.12.4]  [PS:  2.12.1]
2.1.A
SUGGESTION:  Students will preview text before reading excerpts from The Canterbury Tales.  Students will explore the idea of a medieval pilgrimage as to purpose and predict what types of people will be encountered.

DURING READING STRATEGIES

2.2
THE STUDENT WILL SELECT DURING-READING STRATEGIES APPROPRIATE TO TEXT AND PURPOSE.


(2, 3, 4, 5)  [NS:  2.12.2, 3.12.8, 3.12.9, 4.12.4]  [PS:  2.12.2]
2.2.A
SUGGESTION:  Students will practice making inferences as a reading strategy about a character such as The Miller, in Geoffrey Chaucer’s Canterbury Tales.  Student will make character predictions based on description.


AFTER READING STRATEGIES

2.3 THE STUDENT WILL SELECT AFTER-READING STRATEGIES APPROPRIATE TO TEXT AND PURPOSE.


(2, 3, 4, 5)  [NS:  2.12.3, 3.12.9, 4.12.4]  [PS:  2.12.3]
2.4 THE STUDENT WILL EVALUATE THE EFFECTIVENESS OF READING STRATEGIES.


(2, 3, 4, 5)  [NS:  2.12.3]

3.
LITERARY TEXT


Students read literary text to comprehend, interpret, and evaluate authors, cultures, and times.

ANGLO-SAXON PERIOD (449-1066)

3.1
THE STUDENT WILL READ ANGLO-SAXON LITERATURE TO COMPREHEND, INTERPRET, AND EVALUATE TEXTS, CULTURES AND TIMES.  


(2, 3, 4, 5)  [NS:  3.0]
3.2
THE STUDENT WILL EXAMINE THE CHARACTERISTICS OF ANGLO-SAXON POETRY.


(2, 3, 4, 5)  [NS:  3.0]
3.2.A
SUGGESTION:  Students will read Anglo-Saxon poetry and identify examples of Kenning and alliteration.  Students will then work with a partner to write their own examples.
3.3
THE STUDENT WILL EXAMINE CHARACTERISTICS OF THE ANGLO-SAXON EPIC.


(2, 3, 4, 5)  [NS:  3.0]

3.4
THE STUDENT WILL INTERRELATE THE HISTORY AND CULTURE OF THE ANGLO-SAXONS.


(2, 3, 4, 5)  [NS:  3.0]

3.4.A
CULTURAL CONNECTION:  Students will use a Web Quest to connect Beowulf with the Sutton Hoo Excavation.  (www.wuffings.co.uk/)  Students will list and label connections found between the web sites and the actual lines of the epic.

3.4.B
CULTURAL CONNECTION:  Students will examine the Anglo-Saxon attitude toward life, death, and material possessions as represented in a variety of literature from the Anglo-Saxon period.  Students will then compare those attitudes with their own attitudes towards life, death, and material possessions.
3.5
THE STUDENT WILL WRITE AN INTERPRETIVE OR A CRITICAL COMPOSITION BASED ON READING AND DISCUSSION OF THE LITERATURE OF THE ANGLO-SAXON PERIOD.


(2, 3, 4, 5)  [NS:  3.0]

MEDIEVAL PERIOD (1066-1495)

3.6
THE STUDENT WILL READ LITERARY TEXT OF THE MEDIEVAL PERIOD TO COMPREHEND, INTERPRET AND EVALUATE AUTHORS, CULTURES AND TIMES.


(2, 3, 4, 5)  [NS:  3.0]
3.6.A
SUGGESTION:
Students will list similarities between medieval and modern ballads and draw conclusions about the characteristics of a ballad.  (e.g., “Bonny Barbara Allen,” “Get up and Bar the Door,” “Sir Patrick Spense,” “Me and Bobby McGee”)
3.7
THE STUDENT WILL ANALYZE THE EVOLUTION OF THE ENGLISH LANGUAGE.


(2, 3, 4, 5)  [NS:  3.0]

3.8
THE STUDENT WILL EXPLORE THE CHARACTERISTICS OF MIDDLE ENGLISH POETRY.


(2, 3, 4, 5)  [NS:  3.0]

3.9
THE STUDENT WILL INTERRELATE THE LITERATURE, CULTURE, AND HISTORY OF THE MIDDLE AGES.


(2, 3, 4, 5)  [NS:  3.0]
3.10
THE STUDENT WILL ANALYZE THE VALUES AND ETHICS OF CHIVALRY, COURTLY LOVE, AND ROMANCE AS DEPICTED IN THE LITERATURE OF THE PERIOD.


(2, 3, 4, 5)  [NS:  3.0]

3.10.A
SUGGESTION:  Students will compare and contrast the character qualities of the heroes in Beowulf, “Death of Arthur,” and “Sir Gawain and the Green Knight.”  Students should consider each hero’s quest, powers, failings, enemies, allies, achievements, and tasks left undone.  Students will then explain how the romantic view of the hero evolved.

RENAISSANCE PERIOD (1485-1660)

3.11
THE STUDENT WILL READ LITERATURE OF THE RENAISSANCE PERIOD TO COMPREHEND, INTERPRET, AND EVALUATE AUTHORS, CULTURES, AND TIMES.


(2, 3, 4, 5)  [NS:  3.0]
3.11.A
SUGGESTION:  Students will read Hamlet and view various versions of Hamlet’s “To be or not to be” soliloquy.  Students will then compare and contrast the video versions with William Shakespeare’s written text, Hamlet.
3.12
THE STUDENT WILL DEFINE AND EXPLORE THE TYPES OF POETRY DEVELOPED DURING THE RENAISSANCE.


(2, 3, 4, 5)  [NS:  3.0]
3.12.A
SUGGESTION:  Students will read Giovanni Boccaccio’s “Federico’s Falcon” and analyze how Federico changes from self-serving to selfless when he sacrifices his bird for love.

3.12.B
SUGGESTION:  Students will identify the conventions and artificiality of the pastoral style of poetry.  Students will then compose a poem imitating the style of author (e.g., Sir Thomas Wyatt, John Lyly, Sir Phillip Sidney, Edmund Spenser, and Christopher Marlowe).

3.12.C
SUGGESTION:  Students will compare and contrast the structural elements of Elizabethan and Petrarchan sonnets.
3.13
THE STUDENT WILL RESEARCH THE DEVELOPMENT OF THE ELIZABETHAN THEATER.


(2, 3, 4, 5)  [NS:  3.0]

3.13.A
SUGGESTION:  Students will explain the function and meaning of a motif in a work of literature (e.g., references to blood, sleep, and water in William Shakespeare’s The Tragedy of Macbeth).
3.13.B
SUGGESTION:  Students will evaluate the use of imagery as exemplified in William Wadsworth’s “Lines Composed a Few Miles Above Tintern Abbey.”
3.14
THE STUDENT WILL INTERRELATE THE LITERATURE, CULTURE, AND HISTORY OF THE RENAISSANCE.


(2, 3, 4, 5)  [NS:  3.0]
3.14.A
CULTURAL CONNECTION:  Students will compare the events in William Shakespeare’s The Tragedy of Macbeth with historical events of the Renaissance Period.

3.14.B
CULTURAL CONNECTION:  Students will research the historical characters of Duncan, Malcolm, Banqo, and Macbeth and then compare their lives to the characters represented in William Shakespeare’s The Tragedy of Macbeth.

3.15
THE STUDENT WILL WRITE AN INTERPRETIVE, CRITICAL, AND/OR RESEARCH PAPER BASED ON THE READING AND DISCUSSION OF THE LITERATURE OF THE RENAISSANCE PERIOD.


(2, 3, 4, 5)  [NS:  3.0]
3.15.A
SUGGESTION:  Students will explore the Italian Renaissance by researching artists such as Fra Flippo Lippi and explain how the artist’s work is representative of the period.


SEVENTEENTH CENTURY

3.16
THE STUDENT WILL READ LITERATURE OF THE SEVENTEENTH CENTURY TO COMPREHEND, INTERPRET, AND EVALUATE AUTHORS, AND TIMES.


(2, 3, 4, 5)  [NS:  3.0]

3.17
THE STUDENT WILL COMPARE AND CONTRAST THE CHARACTERISTICS OF METAPHYSICAL AND CAVALIER POETRY.


(2, 3, 4, 5)  [NS:  3.0]

3.17.A
SUGGESTION:  Students will evaluate the use of figurative language in Robert Herrick’s “To the Virgins, To Make Much of Time.”
3.17.B
SUGGESTION:  Students will write a poem explication, a detailed explanation of the work.  (An explication includes a line by line investigation of the poem and shows how the various aspects of the poet’s craft contribute to the total meaning.)  Students will analyze the author’s technique as well as form.  Students will include an introduction that describes the situation in the poem and concludes with a paragraph about the overall meaning of the poem.

3.18
THE STUDENT WILL ANALYZE THE CHARACTERISTICS OF A CHRISTIAN EPIC.


(2, 3, 4, 5)  [NS:  3.0]

3.19
THE STUDENT WILL INTERRELATE THE LITERATURE, CULTURE, AND HISTORY OF THE 17TH CENTURY.


(2, 3, 4, 5)  [NS:  3.0]
3.19.A
SUGGESTION:  The students will analyze the use of sound in Thomas Gray’s “Elegy Written in a County Churchyard.”
3.19.B
CULTURAL CONNECTION:  In small groups, students will research King Charles I, the English Civil War, Oliver Cromwell, religions customs, arts, music, and politics of the period as a preview to 17th Century text.  Students will share presentations to provide historical and cultural background to the class.

AGE OF REASON (1664-1790)

3.20
THE STUDENT WILL STUDY LITERATURE FROM THE AGE OF REASON TO COMPREHEND, INTERPRET, AND EVALUATE AUTHORS, CULTURES, AND TIME.


(2, 3, 4, 5)  [NS:  3.0]
3.20.A
SUGGESTION:  After reading, Alexander Pope’s “The Rape of the Lock,” students will generate a list of situations that could be used for a modern epic.
3.21
THE STUDENT WILL EXPLORE THE HISTORICAL AND CULTURAL INFLUENCES OF THE AGE OF REASON ON THE LITERATURE OF THE PERIOD.


 (2, 3, 4, 5)  [NS:  3.0]

3.21.A
SUGGESTION:  Students will study the age of Restoration and Enlightenment with an emphasis on the views of the monarchy, role of women in society, and proper behavior of children as expressed in the works of Samuel Pepys and Joseph Addison.

3.22
THE STUDENT WILL IDENTIFY THE TYPES OF SATIRE AND THE ROLE HUMOR PLAYS IN SATIRICAL WRITING.


(2, 3, 4, 5)  [NS:  3.0]
3.22.A
SUGGESTION:  Students will explore the Greek history of the satire and explain its progression into ancient Rome while identifying the types of Horatian and Juvenalian satire.

3.23
THE STUDENT WILL ANALYZE THE USE OF SATIRE IN THE LITERATURE OF THE AGE OF REASON.


(2, 3, 4, 5)  [NS:  3.0]
3.23.A
SUGGESTION:  Students will analyze the use of political satire in George Orwell’s Animal Farm or in Jonathan Swift’s Gulliver’s Travels.

3.23.B
CULTURAL CONNECTION:  Students will research the Irish Famine of the 1720s before they read and analyze Jonathan Swift’s “A Modest Proposal.”  As they read Swift’s work, students will analyze and evaluate the author’s use of satire to bring attention to the tragedy of the English Parliament’s ineffectiveness in addressing the famine.  Students will refer to their research to devise a plausible proposal to address the famine and its effects on the society of the time.

3.23.C
SUGGESTION:  The students will explain and analyze the three types of irony:  verbal, irony of situation, and dramatic irony as exemplified in Jonathan Swift’s Gulliver’s Travels.

3.23.D
SUGGESTION:  Students will identify and compare the different types of satire and how these types exemplify human foible in any age.
3.24
THE STUDENT WILL ANALYZE THE ORIGIN OF THE NOVEL.


(2, 3, 4, 5)  [NS:  3.0]
3.25
THE STUDENT WILL IDENTIFY THE CHARACTERISTICS OF RESTORATION DRAMA AND THE COMEDY OF MANNERS.


(2, 3, 4, 5)  [NS:  3.0]


ROMANTIC PERIOD (1790-1832)

3.26
THE STUDENT WILL STUDY THE LITERATURE OF THE ROMANTIC PERIOD TO COMPREHEND, INTERPRET AND EVALUATE AUTHORS, CULTURES, AND TIMES.


(2, 3, 4, 5)  [NS:  3.0]

3.26.A
SUGGESTION:  Students will study the culture of the Romantic Period as exemplified in Mary Shelley’s Frankenstein.

3.27
THE STUDENT WILL ANALYZE THE LANGUAGE AND FORM OF ROMANTIC POETRY.


(2, 3, 4, 5)  [NS:  3.0]

3.27.A
SUGGESTION:  Students will evaluate the use of imagery as exemplified in William Wordsworth’s “Lines Composed a Few Miles Above Tintern Abbey.”
3.27.B
SUGGESTION:  Students will analyze the imagery in William Blake’s “The Tyger,” “The Fly,” and “The Sick Rose.”
3.28
THE STUDENT WILL ANALYZE THE ELEMENTS OF THE NOVEL AS IT APPEARED IN THE ROMANTIC AGE.


 (2, 3, 4, 5)  [NS:  3.0]

3.29
THE STUDENT WILL ANALYZE THE ELEMENTS OF THE ESSAY AS IT APPEARED IN THE ROMANTIC AGE.


(2, 3, 4, 5)  [NS:  3.0]

3.30
THE STUDENT WILL INTERRELATE THE LITERATURE, CULTURE, AND HISTORY OF THE ROMANTIC AGE.


(2, 3, 4, 5)  [NS:  3.0]


VICTORIAN PERIOD (1832-1900)

3.31
THE STUDENT WILL STUDY THE LITERATURE OF THE VICTORIAN PERIOD TO COMPREHEND, INTERPRET, AND EVALUATE AUTHORS, CULTURES, AND TIMES.


(2, 3, 4, 5)  [NS:  3.0]
3.31.A
SUGGESTION:  Students will explore industrialization in Britain during 1832-1848 and determine why these years have been termed the “Time of Trouble.”
3.31.B
SUGGESTION:  Students will read Lewis Carroll’s Alice in Wonderland with a view to understanding Victorian children’s literature.
3.32
THE STUDENT WILL DETERMINE ASPECTS OF ENGLISH HISTORY AND CULTURE WHICH TYPIFY THE VICTORIAN AGE.


(2, 3, 4, 5)  [NS:  3.0]

3.33
THE STUDENT WILL IDENTIFY THE CHARACTERISTICS OF A DRAMATIC MONOLOGUE.


(2, 3, 4, 5)  [NS:  3.0]
3.33.A
SUGGESTION:  A dramatic monologue is a lyric poem in which a speaker describes a crucial experience to a silent or absent listener.  Students will examine Robert Browning’s personal view of love and life as expresses his feelings and he exposes his personality and motivations in “Porphyria’s Lover.”  After reading and discussing Robert Browning’s “Porphyria’s Lover,” students will then compare their thoughts and/or views of the speaker in the poem with the speaker’s stated view of himself using a Venn diagram.
3.34
THE STUDENT WILL INTERPRET VICTORIAN POETRY IN LIGHT OF THE EMERGENCE OF REALISM AND NATURALISM.


(2, 3, 4, 5)  [NS:  3.0]

3.35
THE STUDENT WILL DIFFERENTIATE BETWEEN VICTORIAN AND ELIZABETHAN SONNET SEQUENCES.



(2, 3, 4, 5)  [NS:  3.0]

3.36
THE STUDENT WILL ANALYZE HOW VICTORIAN DRAMA REFLECTS THE TONE OF THE TIME.


 (2, 3, 4, 5)  [NS:  3.0]

3.37
THE STUDENT WILL EVALUATE THE IMPORTANCE AND EFFECTIVENESS OF THE VICTORIAN SHORT STORY AND NOVEL AS REFLECTIONS OF THE PHILOSOPHIES OF THE VICTORIAN AGE.


 (2, 3, 4, 5)  [NS:  3.0]

3.38
THE STUDENT WILL CLASSIFY TYPES OF LITERARY CRITICISM.


(2, 3, 4, 5)  [NS:  3.0]


MODERN PERIOD (1900-PRESENT)

3.39
THE STUDENT WILL STUDY THE LITERATURE OF THE MODERN PERIOD TO COMPREHEND, INTERPRET, AND EVALUATE AUTHORS, CULTURES, AND TIMES. 


(2, 3, 4, 5)  [NS:  3.0]

3.40
THE STUDENT WILL TAKE NOTES ON THE HISTORY AND CULTURE OF 2OTH CENTURY ENGLAND.


(2, 3, 4, 5)  [NS:  3.0]

3.41
THE STUDENT WILL RESEARCH SOCIAL, HISTORICAL, AND CULTURAL INFLUENCES OF THE 2OTH CENTURY UPON LITERATURE.


(2, 3, 4, 5)  [NS:  3.0]

3.42
THE STUDENT WILL IDENTIFY LITERARY TECHNIQUES UNIQUE TO THE 2OTH CENTURY.


(2, 3, 4, 5)  [NS:  3.0]

3.43
THE STUDENT WILL EVALUATE LITERARY GENRES AS REFLECTIONS OF THE ISSUES AND PHILOSOPHIES OF THE 2OTH CENTURY.


(2, 3, 4, 5)  [NS:  3.0]


SETTING AND PLOT

3.44
THE STUDENT WILL ANALYZE SETTING.


(2, 3, 4, 5)  [NS/PS:  3.12.1]
3.44.A
SUGGESTION:  Students will compare and contrast the effect of setting on the following:  T.S. Eliot’s Waste Land, George Orwell’s Animal Farm, and Elizabeth Bowen’s Heat of the Day.

3.44.B
SUGGESTION:  Students will create a travel brochure based on the setting of a novel, play, or short story (e.g., the setting in Rudyard Kipling’s “The Miracle of Purun Bhagut”).
3.44.C
SUGGESTION:  Students will compose essays in which they explain the influence of the setting on the plot of a story.  In their compositions, students will include how the novel would have been different in another setting (e.g., Middle Earth in J.R.R. Tolkien’s The Hobbit or Joseph Conrad’s Heart of Darkness).
3.45
THE STUDENT WILL ANALYZE PLOT DEVELOPMENT:  EXPOSTION, RISING ACTION, CLIMAX, FALLING ACTION, AND RESOLUTION.

(2, 3, 4, 5)  [NS/PS:  3.12.1]

3.45.A
SUGGESTION:  Students will create a shape for a plot chart that corresponds to the main idea of a novel, play, or short story (e.g., a ship for Samuel Taylor Coleridge’s “The Rime of the Ancient Mariner”).

3.46
THE STUDENT WILL IDENTIFY INTERNAL AND EXTERNAL CONFLICT.


(2, 3, 4, 5)  [NS/PS:  3.12.1]

3.46.A
SUGGESTION: Students will identify and record the types of conflict he or she is currently experiencing on a four-column chart.  After reading a novel, play, or short story, the student will then identify and record the types of conflict the protagonist in the selection confronted (e.g., the character of Eveline in James Joyce’s “Eveline” or the characters of William Trevor’s “The Distant Past”).
3.47
THE STUDENT WILL DESCRIBE MAIN PLOT AND SUBPLOTS.


(2, 3, 4, 5)  [NS/PS:  3.12.1]
3.47.A
SUGGESTION:
Students will identify main plot and subplots in novels, such as Jane Austen’s Pride and Prejudice.

3.48
THE STUDENT WILL ANALYZE HOW ONE EVENT MAY CAUSE ANOTHER EVENT.


(2, 3, 4, 5)  [NS/PS:  3.12.1]
3.49
THE STUDENT WILL ANALYZE AN AUTHOR’S USE OF FLASHBACK.


(2, 3, 4, 5)  [NS/PS:  3.12.1]
3.49.A
SUGGESTION:  Using a novel, play, or short story, such as Elizabeth Bowen’s “The Demon Lover,” the students will reorganize the events in chronological order.  Students will attach explanations of why the use of flashback was an effective literary technique.
3.50
THE STUDENT WILL ANALYZE AN AUTHOR’S USE OF FOREHSADOWING.

(2, 3, 4, 5)  [NS/PS:  3.12.1]

3.50.A
SUGGESTION:  Students will analyze an author’s use of foreshadowing, as in William Shakespeare’s The Tragedy of Macbeth when the witches comment in their paradoxical statement to Banqo, “Greater than Macbeth and lesser than Macbeth.”
3.50.B
SUGGESTION: Students will examine the use of foreshadowing in D.H. Lawrence’s “The Rocking Horse Winner.”  Students will write essays explaining how the author’s use of foreshadowing facilitated story and theme development.
3.51
THE STUDENT WILL MAKE INFERENCES AND DRAW CONCLUSIONS ABOUT SETTING AND PLOT BASED ON EVIDENCE.


(2, 3, 4, 5)  [NS/PS:  3.12.1]
3.51.A
SUGGESTION:
Students will examine how setting and other literary elements in a novel, play, or short story facilitate plot development (e.g., Virginia Woolf’s “The Duchess and the Jeweler” or Doris Lessing’s “A Sunrise on the Veld”).

CHARACTERIZATION

3.52
THE STUDENT WILL EVALUATE METHODS OF CHARACTERIZATION TO ANALYZE AN AUTHOR’S DEVELOPMENT OF CHARACTERS.


(2, 3, 4, 5)  [NS/PS:  3.12.2]
3.52.A
SUGGESTION:  Students will create character sketches and prepare a story line for new characters (e.g., a new pilgrim to join the Canterbury Tales).
3.53
THE STUDENT WILL DESCRIBE THE MOTIVATION FOR A CHARACTER’S ACTIONS.


(2, 3, 4, 5)  [NS/PS:  3.12.2]
3.53.A
SUGGESTION: Students will analyze motivation using a character’s actions in a novel, play, or short story (e.g., Captain Marlow in Joseph Conrad’s Heart of Darkness).
3.53.B
SUGGESTION:  Students will review various models from fiction and nonfiction.  Students will imitate the model in writing.  Imitation should include diction, syntax, figurative language, tone, and mood.  Models may be taken from drama, short stories, portions of novels, biographies, textbook prose, or poetry.  Teachers should demonstrate activity prior to letting students experiment.  Move from imitated paragraphs to imitated passages (e.g., Clarissa Dalloway in Virginia Woolf’s Mrs. Dalloway). 
3.54
THE STUDENT WILL ANALYZE AN AUTHOR’S DEVELOMENT OF CHARACTERS.


(2, 3, 4, 5)  [NS/PS:  3.12.2]
3.54.A
CULTURAL CONNECTION: Students will compare and contrast the customs, values, and traditions of fictional characters and historical figures to those of their own culture.

3.55
THE STUDENT WILL MAKE INFERENCES AND DRAW CONCLUSIONS ABOUT CHARACTERS BASED ON EVIDENCE FROM THE TEXT.

(2, 3, 4, 5)  [NS/PS:  3.12.2]
3.55.A
SUGGESTION:  Students will create character webs.  In the center of the web, students will draw or write the name of a character from a novel, play, or short story.  Students will then write in bubbles around the character the following:  predictions of what will happen to the character, personal qualities of the character, weaknesses and motivations of the character, descriptions of interactions the character has with other characters in the story, and an analysis of the character’s inner thoughts.

THEME

3.56
THE STUDENT WILL IDENTIFY AND ANALYZE THEME BASED ON EVIDENCE.


(2, 3, 4, 5)  [NS/PS:  3.12.3]
3.56.A
SUGGESTION:  Students will write multi-paragraph essays in which they compare and contrast two stories (myths, fairy tales, and legends) that deal with a common theme.
3.57
THE STUDENT WILL COMPARE A VARIETY OF THEMES GENERATED BY A SINGLE TOPIC

(2, 3, 4, 5)  [NS:  3.12.3]
3.58
THE STUDENT WILL EXPLAIN A LESSON LEARNED BASED ON EVENTS AND/OR CHARACTER’S ACTIONS.


(2, 3, 4, 5)  [NS/PS:  3.12.2]
3.58.A
SUGGESTION:  Students will read a short story such as D.H. Lawrence’s “The Rocking Horse Winner” to evaluate a lesson learned and compare it to lessons learned in contemporary life.

POINT OF VIEW

3.59
THE STUDENT WILL IDENTIFY FIRST-PERSON, THIRD-PERSON LIMITED, AND THIRD-PERSON OMNIISCIENT POINTS OV VIEW.

(2, 3, 4, 5)  [NS:  3.12.4]

3.60
THE STUDENT WILL EVALUATE THE EFFECT OF AN AUTHOR’S USE OF FIRST-PERSON, THIRD-PERSON LIMITED, AND THIRD-PERSON OMNIISCIENT POINTS OF VIEW.

(2, 3, 4, 5)  [NS/PS:  3.12.4]

3.60.A
SUGGESTION:  Students will review the differences among verbal, situational, and dramatic irony. Students will share examples of ironic, out-of-school situations that caused them to laugh and discuss the use of humor as a coping mechanism.

3.60.B 
SUGGESTION:   The teacher will stage an incident in the classroom.  Several people, including the participants, will describe what happened from their perspectives.  The teacher will discuss with students how changing the point of view affects the structure and understanding of a fictional character.
3.60.C
SUGGESTION:
Students will read James Joyce’s “Araby” and evaluate the author’s use of the first-person point of view to tell the story.

LANGUAGE

3.61
THE STUDENT WILL EVALUATE THE USE AND PURPOSE OF IMAGERY.


(2, 3, 4, 5)  [NS/PS:  3.12.5]
3.61.A
SUGGESTION:  Students will identify and analyze different kinds of symbols:

· Conventional:  one that is widely known and accepted, such as a voyage symbolizing life

· Personal:  one that is developed for a particular work by a particular author
3.62
THE STUDENT WILL EVALUATE THE USE AND PURPOSE OF FIGUARATIVE LANGUAGE.


(2, 3, 4, 5)  [NS/PS:  3.12.5]
3.62.A
SUGGESTION:  Students will explain the function and meaning of a motif in a work of literature (e.g., references to blood, sleep, and water in William Shakespeare’s The Tragedy of Macbeth).
3.62.B
SUGGESTION:  Students will analyze the author’s use of allegory, hyperbole, metonymy, synecdoche, parable, euphemisms, and malapropisms (e.g., references to the crown in place of kingdom in William Shakespeare’s writing is metonymy, in George Orwell’s Animal Farm where animals represent human oppressors is an allegory, in T.S. Eliot’s “Preludes” where he uses words for body parts to refer to people is synecdoche, in line 46 of Robert Browning’s “The Last Duchess” where he writes “all smiles stopped” as a way of saying she is dead is an euphemism).

3.63
THE STUDENT WILL EVALUATE THE USE AND PURPOSE OF SYMBOLISM.


(2, 3, 4, 5)  [PS:  3.12.A1]
3.63.A
SUGGESTION:  Students will explain the central symbols in a work of literature and how they are used to illustrate the theme (e.g., the repeated use of gold in William Butler Yeats’ “Sailing to Byzantium”).
3.64
THE STUDENT WILL EVALUATE THE USE AND PURPOSE OF SOUND DEVICES.


(2, 3, 4, 5)  [NS/PS:  3.12.5]

3.64.A
SUGGESTION:  Students will analyze the author’s use of alliteration, assonance, and dissonance (e.g., Dylan Thomas’ “In My Craft or Sullen Art”).
3.65
THE STUDENT WILL EVALUATE THE USE OF FORMAL AND INFORMAL LANGUAGE.


(2, 3, 4, 5) [NS:  3.12.5]
3.65.A
SUGGESTION:  Students will describe a place using a variety of poetic devices and connotative language.  Volunteers may share their descriptions with the class.
3.65.B
SUGGESTION:  Using different words or phrases, students will create different tones for sections of a novel, play, or short story.

TONE, MOOD, AND IRONY

3.66
THE STUDENT WILL EVALUATE THE USE OF STYLISTIC DEVICES TO CREATE TONE.


(2, 3, 4, 5) [NS/PS:  3.12.6]

3.66.A
SUGGESTION: Students will evaluate the author’s use of irregular word order and double subjects to create tone (e.g., W.H. Auden’s “The Unknown Citizen”).

3.67
THE STUDENT WILL EVALUATE THE USE OF STYLISTIC DEVICES TO CREATE MOOD.


(2, 3, 4, 5) [NS/PS:  3.12.6]

3.68
THE STUDENT WILL EXPLAIN THE USE OF IRONY.


(2, 3, 4, 5) [NS/PS:  3.12.6]

3.69
THE STUDENT WILL EXPLAIN AND ANALYZE THE THREE TYPES OF IRONY:  VERBAL IRONY, IRONY OF SITUATION, DRAMATIC IRONY.


(2, 3, 4, 5) [NS:  3.12.6]

3.69.A
SUGGESTION:  Students will read W.H. Auden’s “The Unknown Citizen” and write explanations of the three types of irony and how the author used them to develop his themes.


CULTURES AND TIME PERIODS

3.70
THE STUDENT WILL MAKE INFERENCES ABOUT AN AUTHOR’S CULTURE AND HISTORICAL VIEWPOINTS.


(2, 3, 4, 5) [NS:  3.12.7]

3.71
THE STUDENT WILL ANALYZE THE INFLUENCE OF HISTORICAL EVENTS AND CULTURE ON AN AUTHOR’S WORK.

(2, 3, 4, 5) [NS/PS:  3.12.7]


PREDICTIONS

3.72
THE STUDENT WILL MAKE AND REVISE PREDICTIONS BASED ON EVIDENCE.


(2, 3, 4, 5) [NS/PS:  3.12.8]
3.73
THE STUDENT WILL SUMMARIZE, SYNTHESIZE, AND PARAPHRASE INFORMATION.


(2, 3, 4, 5) [NS/PS:  3.12.9]
4.
EXPOSITORY TEXT


Students read expository and persuasive text to comprehend, interpret, and evaluate for specific purposes.
4.1 THE STUDENT WILL IDENTIFY AND EXPLAIN THE USE OF TEXT FEATURES TO COMPREHEND, INTERPRET, AND EVALUATE INFORMATION FOR SPECIFIC PURPOSES.


(2, 3, 4, 5)  [NS/PS:  4.12.1]

4.1.A
SUGGESTION:  Students will read expository and persuasive text to comprehend, interpret, and evaluate for specific purposes as exemplified in Frances Bacon’s “Of Studies” and Alexander Pope’s “Essay on Man.”
4.1.B
SUGGESTION:  Students will explore the author’s purpose for writing a text by examining how language and information are organized within text (e.g., Margret Cavendish’s “Female Orations”).

LANGUAGE
4.2 THE STUDENT WILL ANALYZE THE USE OF FORMAL AND INFORMAL LANGUAGE IN EXPOSITORY TEXT.


(2, 3, 4, 5)  [NS:  4.12.2]
4.2.A
SUGGESTION:  Students will rewrite a formal section of a passage using informal language, and they will compare the two for effect.
4.3 THE STUDENT WILL ANALYZE THE USE OF FIGURATIVE LANGUAGE IN EXPOSITORY TEXT.


(2, 3, 4, 5)  [NS/PS:  4.12.2]
4.3.A 
SUGGESTION:  Students will use diction, imagery, language, and syntax to analyze tone and/or mood.
4.4
THE STUDENT WILL ANALYZE THE USE OF ANALOGIES IN EXPOSITORY TEXT.


(2, 3, 4, 5)  [NS/PS:  4.12.2]

4.5
THE STUDENT WILL EXPLAIN WORDS AND PHRASES THAT REVEAL AN AUTHOR’S TONE IN EXPOSITORY TEXT.


(2, 3, 4, 5)  [NS/PS:  4.12.2]

4.6
THE STUDENT WILL EXPLAIN HOW LANGUAGE IS USED FOR THE PURPOSE OF 
PERSUASION.

(2, 3, 4, 5)  [NS/PS:  4.12.2]
4.6.A
SUGGESTION:  Students will explain the fallacies and/or flaws in an argumentative or persuasive 
text.

4.6.B
CULTURAL CONNECTION:  Students will analyze famous speeches, such as Winston Churchill’s address to the House of Commons on June 4, 1940, titled “Retreat from Flanders” or Tony Blair’s speech to the House of Commons on March 18, 2003, titled (War with Iraq Address to the Nation) to understand the use of parallelism, repetition, and pronoun reference for persuasion.  (www.famousquotes.me.uk/speeches)  Students will then compare the two speeches and evaluate the effectiveness of their messages.

4.7
THE STUDENT WILL EVALUATE THE EFFECTS OF PERSUASIVE AND/OR PROPAGANDA TECHNIQUES.

(2, 3, 4, 5)  [NS/PS:  4.12.2]

4.7.A
SUGGESTION:  After reading a persuasive essay, students will use argument charts to record the assertion, the support statements for the assertion, and the opposing viewpoint with details.
4.7.B
SUGGESTION:  Students will apply one of three kinds of logic when constructing an argument:  inductive, deductive, and syllogism.

4.7.C
SUGGESTION:
 Students will critique the author’s application of logical fallacies (e.g., appeal to authority, non-sequitur, ad hominem, straw man) to expository essays.
4.7.D
SUGGESTION:  After reading an argumentative and/or persuasive essay, students will analyze the author’s claims, data, and warrants.  Students will consider the author’s use of generalizations.  Students will use evidence from the text to identify claims and explain how the evidence justifies the claim.


4.8
THE STUDENT WILL EXPLAIN HOW LANGUAGE IS USED FOR THE PURPOSE OF 
PROPAGANDA.


(2, 3, 4, 5)  [NS/PS:  4.12.2]
4.8.A
SUGGESTION:  Students will write critiques of print advertisements and refer to the effectiveness of propaganda techniques used.

ORGANIZATIONAL AND STRUCTURAL PATTERNS

4.9 THE STUDENT WILL DESCRIBE A MAIN IDEA.


(2, 3, 4, 5)  [NS/PS:  4.12.3]
4.10 THE STUDENT WILL ANALYZE THEME BASED ON EVIDENCE.


(2, 3, 4, 5)  [NS/PS:  4.12.3]
4.11 THE STUDENT WILL COMPARE A VARIETY OF THEMES GENERATED BY A SINGLE TOPIC IN EXPOSITORY TEXT.


(2, 3, 4, 5)  [NS:  4.12.3]
4.12 THE STUDENT WILL EVALUATE THE IMPACT OF SEQUENTIAL AND/OR CHRONOLOGICAL ORDER.


(2, 3, 4, 5)  [NS/PS:  4.12.3]
4.13 THE STUDENT WILL COMPARE AND CONTRAST EVENTS.


(2, 3, 4, 5)  [NS/PS:  4.12.3]
4.14 THE STUDENT WILL EVALUATE A CAUSE AND ITS EFFECT ON EVENTS AND/OR RELATIONSHIPS.


(2, 3, 4, 5)  [NS/PS:  4.12.3]
4.15 THE STUDENT WILL EVALUATE A PROBLEM AND ITS SOLUTION.


(2, 3, 4, 5)  [NS/PS:  4.12.3]
4.16 THE STUDENT WILL EVALUATE THE DEVELOPMENT OF AN AUTHOR’S ARGUMENT, VIEWPOINT, OR PERSPECTIVE.

(2, 3, 4, 5)  [NS/PS:  4.12.3]


CULTURES AND TIMES

4.17 THE STUDENT WILL MAKE INFERENCES ABOUT AN AUTHOR’S CULTURE AND HISTORICAL VIEWPOINTS.

(2, 3, 4, 5)  [NS/PS:  4.12.4]
4.17.A
CULTURAL CONNECTION:  Students will, in reading medieval epics, make inferences about medieval culture. (e.g., Sir Thomas Mallory’s Le Morte D’ Arthur).
4.18 THE STUDENT WILL EVALUATE THE INFLUENCE OF HISTORICAL EVENTS AND CULTURE ON AN AUTHOR’S WORK.  
(2, 3, 4, 5)  [NS/PS:  4.12.4]


RESPONDING TO TEXT

4.19 THE STUDENT WILL SYNTHESIZE INFORMATION FROM TWO OR MORE SOURCES.

(2, 3, 4, 5)  [NS:  4.12.5]

4.20 THE STUDENT WILL USE INFORMATION TO ANSWER SPECIFIC QUESTIONS.


(2, 3, 4, 5)  [NS/PS:  4.12.3]

PREDICTIONS, INFERENCES, AND CONCLUSIONS

4.21 THE STUDENT WILL MAKE AND REVISE PREDICTIONS BASED ON EVIDENCE.


(2, 3, 4, 5)  [NS/PS:  4.12.3]
4.22 THE STUDENT WILL MAKE INFERENCES AND DRAW CONCLUSIONS BASED ON EVIDENCE.


(2, 3, 4, 5)  [NS/PS:  4.12.3]
4.23 THE STUDENT WILL EVALUATE AN AUTHOR’S USE OF FACTS AND OPINIONS.

(2, 3, 4, 5)  [NS/PS:  4.12.6]
4.24 THE STUDENT WILL PREDICT EVENTS AND/OR RELATIONSHIPS IF SEQUENCE AND/OR CHRONOLOGICAL ORDER IS ALTERED.


(2, 3, 4, 5)  [NS/PS:  4.12.3]

4.25 THE STUDENT WILL EVALUATE INFORMATION FROM ONE SOURCE BY REFERENCING OTHER SOURCES.

(2, 3, 4, 5)  [NS:  4.12.6]


DIRECTIONS

4.26 THE STUDENT WILL READ AND FOLLOW DIRECTIONS TO COMPLETE TASKS OR PROCEDURES.

(2, 3, 4, 5)  [NS:  4.12.7]

5.
EFFECTIVE WRITING


Students write a variety of texts using the writing process.

PREWRITING

5.1
THE STUDENT WILL SELECT AND USE PREWRITING STRATEGIES APPROPRIATE TO 
AUDIENCE AND PURPOSE.


(2, 3, 4, 5)  [NS/PS:  5.12.1]


DRAFTING

5.2
THE STUDENT WILL DRAFT MULTI-PARAGRAPH PAPERS THAT ADDRESS AUDIENCE AND PURPOSE WITH AN INTRODUCTION, SUPPORTING DETAILS, TRANSITIONS, AND A CONCLUSION.


(6, 7, 8)  [NS/PS:  5.12.2]
5.2.A
SUGGESTION:  Students will select prompts and compose essays for college entrance applications.  Students will apply the five stages of the writing process as they prepare their compositions for possible submission to a college or university.

REVISING
5.3
THE STUDENT WILL REVISE DRAFTS FOR CONTENT, STRUCTURE, SENTENCE 
CONSTRUCTION, AND SYNTAX.


(6, 7, 8)  [NS:  5.12.3]
5.3.A
SUGGESTION:  Students will engage in peer editing that incorporates justifications for the revisions by the editor.

5.4 THE STUDENT WILL REVISE DRAFTS FOR AUDIENCE, PURPOSE, FOCUSED IDEAS, ORGANIZATION, RELEVENT DETAILS, VOICE, AND WORD CHOICE.


(6, 7, 8)  [NS/PS:  5.12.3]
5.4.A
SUGGESTION:  Students will study models of effective conclusions found in contemporary or historical speeches, editorials, or the concluding arguments in a trial.  Students will design a rubric that defines criteria for effective conclusions that they may use in the future to evaluate conclusions in their own writing.
5.4.B
SUGGESTION:  Students will receive passages with no conclusion.  Teacher will model various techniques for concluding this passage such as summarizing, restating, and ending with a quotation or a rhetorical question.  Students will then receive other passages without conclusions.  Students will write appropriate conclusions individually or in groups and then discuss them with the class. 
5.4.C
SUGGESTION:  Given a paragraph rich with transitions, students will manipulate sentences to create cohesive paragraphs by adding their own transitional words and phrases as needed.  Students then will compare their paragraph to the original for organization and meaning.  
5.4.D
SUGGESTION:  Students will revise sentences for word choice.  For example, students will 
identify clichés.  Students will rewrite, revise, or replace words with more exact language.
5.4.E
SUGGESTION:  Students will rewrite in active voice examples of text written originally in passive voice.
5.4.F
SUGGESTION:  Students will review models of introductory paragraphs in which the thesis statement appears in different places.  Students will discuss in small or large groups which opening paragraphs capture a reader’s interest and explain why.
5.5 THE STUDENT WILL COMBINE SENTENCES TO IMPROVE SENTENCE FLUENCY.


(6, 7, 8)  [NS:  5.12.3]
5.5.A
SUGGESTION:  Students will combine simple sentences in a variety of ways to understand how sentence combining affects meaning.

EDITING FOR MECHANICS

5.6
THE STUDENTS WILL EDIT DRAFTS FOR CORRECT GRAMMAR, USAGE, SENTENCE STRUCTURE, FRAGMENTS, AND RUN ONS.

(6, 7, 8)  [NS:  5.12.4]
5.6.A
SUGGESTION:  Students will receive duplicated copies of errors found in printed advertisements and in newspapers.  Students will locate and correct the errors.  Teacher will discuss with students the effects of such errors on their perceptions of the company or author responsible for the errors.
5.6.B
SUGGESTION:  Using sentences with fragments and run-ons from student writing, students will 
suggest ways to correct the errors.  Students will then work in pairs or small groups to edit each 
other’s writing for fragments and run-ons.
5.7 THE STUDENT WILL EDIT FOR CORRECT USE OF MECHANICS:  INTERNAL AND EXTERNAL PUNCTUATION, CAPITALIZATION, AND SPELLING.


(6, 7, 8)  [NS/PS:  5.12.4]
5.7.A
SUGGESTION:  Students will receive an excerpt from a work of literature that does not use direct dialogue as written.  Students will then rewrite the excerpt inserting dialogue where appropriate while maintaining the tone and meaning of the selection.
5.8 THE STUDENT WILL IDENTIFY AND USE THE EIGHT PARTS OF SPEECH CORRECTLY IN WRITING: NOUN, VERB, PRONOUN, ADJECTIVE, ADVERB, PREPOSITION, CONJUNCTION, AND INTERJECTION.


(6, 7, 8)  [NS:  5.12.4]

EDITING FOR USAGE OF WORDS

5.9 THE STUDENT WILL EDIT FOR CORRECT WORD USAGE:  NOUNS, PRONOUNS, PRONOUN CASE, ADJECTIVES, ADVERBS, SUBJECT/VERB AGREEMENT, VERB TENSES, PRONOUN/ANTECEDENT AGREEMENT, CLAUSES, AND PHRASES.


(6, 7, 8)  [NS/PS:  5.12.5]
5.9.A
SUGGESTION:  Students will manipulate word order in sentences to vary the subject/verb patterns and to create inversions.
5.9.B
SUGGESTION: Students will circle subordinating conjunctions in sentences that contain subordinate clauses.  Students will differentiate among subordinating conjunctions that show cause, those that contrast, and those that emphasize.
5.9.C
SUGGESTION:  Students will rewrite humorous sentences with misplaced modifiers.

EDITING FOR SENTENCE STRUCTURE

5.10 THE STUDENT WILL EDIT SENTENCES FOR CORRECT SENTENCE STRUCTURE.

(5, 6)  [NS/PS:  5.12.6]

5.10.A
SUGGESTION:  Students will identify and use specific sentence patterns such as periodic, short, or inverted.
5.11 THE STUDENT WILL EDIT SENTENCES FOR THE ELIMINATION OF FRAGMENTS AND RUN-ONS.

(5, 6)  [NS/PS:  5.12.6]


PUBLISHING

5.12
THE STUDENT WILL PREPARE A FINAL DRAFT AND SELECT A PUBLISHING FORMAT APPROPRIATE TO AUDIENCE AND PURPOSE.


(6, 7, 8)  [NS/PS:  5.12.7]

6.
TYPES OF WRITING


Students write a variety of texts that inform, persuade, describe, evaluate, entertain, or tell a story and are appropriate to audience and purpose.

EXPOSITORY

6.1
THE STUDENT WILL WRITE EXPOSITORY ESSAYS AND COMPOSITIONS APPROPRIATE TO AUDIENCE AND PURPOSE.


(6, 7, 8)  [NS/PS:  6.12.1]
6.1.A
SUGGESTION:  Using multiple sources, student will write a paper to trace the history of a word and how its usage has changed, and predict how the word will be used in the future.
6.1.B
SUGGESTION:  Using a poem, non-fiction passage, and a graphic, students will write an essay that integrates the treatment of the main idea of all three items.
6.1.C
SUGGESTION:  Ask students to bring multi-page informational article on topics in which they are interested.  Discuss with students the characteristics of an abstract or executive summary.  Students will write abstracts or executive summaries of their articles.
6.1.D
SUGGESTION:  Discuss with students effective methods of organizing comparison/contrast 
essays.  Model the skill with two essays that model each method.  Students will write one of 

each essay on the same topic.  Discuss the effectiveness of each organization method.

6.1.E
SUGGESTION:  Given two poems, students will identify key elements in each poem, such as subject matter, style, tone, symbolism, diction, theme, and figurative language.  Students will write comparison/contrast essays using quotations from the poems to support ideas.
6.2
THE STUDENT WILL WRITE ESSAYS AND COMPOSITIONS THAT USE VARIOUS 
ORGANIZATIONAL STRUCTURES AND STYLISTIC DEVICES.


(6, 7, 8)  [NS/PS:  6.12.1]
6.2.A
SUGGESTION:  Students will regularly read selections from the newspaper or current magazines and determine the main idea and supporting details.  Students will also paraphrase the main points in response to the author’s ideas.

6.2.B
CULTURAL CONNECTION:  Using a narrative (poem or story), a non-fiction passage, and a graphic (e.g., fine art transparency), students will write an essay that integrates the treatment of the main idea in all three pieces. (e.g., Using Robert Herrick’s “To the Virgins, To Make Much of Time,” Mary Wollstonecraft’s “A Vindication of the Rights of Woman,” and John William Waterhouse’s “The Lady of Shallot,” students might write about the effect(s) of gender-based stereotyping.)

6.3
THE STUDENT WILL SUMMARIZE EXPOSITORY INFORMATION.


(6, 7, 8)  [PS:  6.12.A1]

NARRATIVE/DESCRIPTIVE

6.4
THE STUDENT WILL WRITE NARRATIVE/DESCRIPTIVE COMPOSITIONS APPROPRIATE TO AUDIENCE AND PURPOSE.


(6, 7, 8)  [NS/PS:  6.12.2]
6.4.A 
SUGGESTION:  Students will write multi-paragraph narratives in which they will describe an inanimate object or objects coming to life and interacting with people.  Students must describe what happens, where it happens, when it happens, and who is involved by including vivid imagery.
6.4.B
SUGGESTION:  Students will write descriptive paragraphs that describes the meaning of a word without using the word.
6.4.C
SUGGESTION:  Students will rewrite fairy tales suitable for an audience of six to ten year-olds.  Students will include all the typical fairy tale elements and create suspense by emphasizing the dangers of the tests the hero must face. 

POETRY

6.5
THE STUDENT WILL WRITE POETRY.


(6, 7, 8)  [NS:  6.12.3]
6.5.A
SUGGESTION: Students will write poetry, emulating the form, tone, and language of a British poem of another age, such as Christopher Marlowe’s “The Passionate Shepherd to His Love” or Sir Walter Raleigh’s “The Nymph’s reply to the Shepherd,” and using more contemporary language.
6.5.B
SUGGESTION:  Students will write original poems imitating the rhythm and/or rhyme pattern of a specific author.

6.5.C
SUGGESTION:  Students will write contemporary songs as sonnets maintaining the integrity of the style and form of the poet.
6.5.D
SUGGESTION:  Students will free write on any topic for ten minutes. Students will write on topics of choice or write to music or sound (ocean, waterfall, rain, etc.) tapes.  Student will circle or highlight the “best parts.”  Students will line these parts up into a poem.  Students may add words.

6.5.E
SUGGESTION:  Students will review the definitions of literary terms.  Students will include the elements of literature and figurative language found in short stories, novels, plays, nonfiction, and poetry in their own writing.  

RESPONSES TO LITERATURE

6.6
THE STUDENT WILL WRITE LITERARY ANALYSES.


(6, 7, 8)  [NS:  6.12.4, 3.12.9]  [PS:  6.12.4]

6.6.A
SUGGESTION:  Students will write a three-part response to quotes or passages from literary 
selections:

1. Indicate the meaning of a selected quote

2. Connect the quote to a personal experience

3. Discuss your personal feelings about the character and/or action

6.6.B
SUGGESTION:  After reading a novel, students will read a literary criticism and respond to the position of the critic.  Students will write essays in which they defend or argue against the reviewer’s contention.
6.6.C
SUGGESTION:  Students will write a poem explication, a detailed explanation of the work.  (An explication includes a line by line investigation of the poem and shows how the various aspects of the poet’s craft contribute to the total meaning.)  Students will analyze technique as well as form.  Students will include an introduction that describes the situation in the poem and concludes with a paragraph about the overall meaning of the poem.
6.6.D
SUGGESTION:  Students will write literary analyses from a different critical approach, such as formalist, psychological, or deconstructionist.
6.6.E
SUGGESTION: Students will apply a critical approach, such as formalist, sociological, or feminist, to analyze a text.
6.6.F
SUGGESTION:  Students will write analyses of selections of literature based on the textual evidence that includes the following elements:

a. theme

b. setting 

c. character

d. plot

e. voice
6.7
THE STUDENT WILL SUMMARIZE LITERARY INFORMATION.


(6, 7, 8)  [NS/PS:  6.12.4]

RESPONSES TO EXPOSITORY TEXT

6.8
THE STUDENT WILL WRITE ANALYSES OF EXPOSITORY TEXT.


(6, 7, 8)  [NS:  6.12.5]

6.8.A
SUGGESTION:  Students will read passages from well-written editorials in contemporary news magazines as a basis for a discussion of fact and opinion.  Students will participate in a whole class discussion in which they distinguish between a well-expressed opinion and a fact.

PERSUASIVE
6.9
THE STUDENT WILL WRITE PERSUASIVE ESSAYS AND COMPOSITIONS APPROPRIATE TO AUDIENCE AND PURPOSE.


(6, 7, 8)  [NS/PS:  6.12.6]
6.9.A
SUGGESTION:  Students will write a topic sentence/thesis statement that contains an assertion or an opinion.


For example:


Topic Sentence:  Gulliver’s Travels is a good book

Thesis Sentence:  Gulliver’s Travels is worth reading because it not only pokes fun at an ordinary man’s adventures in a strange place, but it also mocks 17th Century English society.

6.9.B
SUGGESTION:  Share with students examples of common, logical fallacies such as bandwagon, ad hominem, and begging the question.  Students will bring in examples of television commercials that illustrate various fallacies.  Students will then write persuasive paragraphs using as many fallacies as they can.  Afterward, students will trade papers and identify the fallacies in each other’s paragraphs.

6.9.C
SUGGESTION:  Using a topic of interest to students, model the process of building an effective persuasive argument that contains both logical and emotional appeals and opinions supported by factual information.  Students will write essays of their own.

6.10
THE STUDENT WILL WRITE PERSUASIVE ESSAYS THAT INCLUDE RHETORICAL 
STRATEGIES.

(6, 7, 8)  [NS:  6.12.6]

6.10.A
SUGGESTION:  Students will apply one of three kinds of reasoning when constructing an argument:  inductive, deductive, syllogism.

6.10.B
SUGGESTION:  Students will apply a formal argumentative strategy (e.g., appeal to authority, non-sequitur, ad hominem, straw man).
6.10.C
SUGGESTION:  After reading Jonathan Swift’s “A Modest Proposal,” students will compose a “modest proposal” addressing an unresolved modern issue and using persuasive techniques (e.g., analogy, hyperbole, and parallelism).

6.10.D
SUGGESTION:  Students will write a persuasive speech or essay incorporating specific teacher identified rhetorical strategies such as parallelism, rhetorical questions, and repetition.


PERSONAL AND PROFESSIONAL COMMUNICATION

6.11
THE STUDENT WILL WRITE A VARIETY OF COMMUNICATIONS IN APPROPRIATE 
FORMATS.

(6, 7, 8)  [NS/PS:  6.12.7]
6.11.A
SUGGESTION:  Students will gather letters to the editor on a variety of topics.  Students will then write replies as the editor.
6.11.B
SUGGESTION:  Students will write letters of interest in response to a job posting.
6.11.C
SUGGESTION:  Students will compose personal letters to another teacher or employer requesting a letter of recommendation or students will write letters of recommendations for 

a friend or classmate.
6.11.D
SUGGESTION:  In pairs, students will write and role-play an interview between a news reporter and a character in a story being studied in class.  The character’s personality should be revealed in his or her responses to questions.
6.11.E
SUGGESTION:  Students will write personal letters to characters in a story about an issue of importance, and write the character’s response.
6.11.F
SUGGESTION:  Students will create advertising campaigns that includes the following criteria:
·  A fictional product that suits the name drawn from an envelope
· A legitimate holiday and its regalia

· A legitimate publication and its target market
DIRECTIONS

6.12
THE STUDENT WILL WRITE INSTRUCTIONS TO COMPLETE TASKS OR PROCEDURES.

(6, 7, 8)  [NS:  6.12.8]
6.12.A
SUGGESTION:  Students will study various scenarios that require them to gather helpful information from experts.  Students will narrow the topic, request an interview with the expert, and prepare specific written questions.  Students will listen courteously and carefully, take notes or ask permission to record the interview, and thank the expert for his/her time and assistance. Students will also paraphrase what they learned and share it with classmates.

RESEARCH

6.13
THE STUDENT WILL WRITE RESEARCH PAPERS BY ANALYZING INFORMATION FROM PRIMARY AND SECONDARY SOURCES, PARAPHRASING AND SUMMARIZING INFORMATION, AND CITING RESOURCES USING A SPECIFIED STYLE MANUAL.

(6, 7, 8)  [NS/PS:  6.12.9]
6.13.A
SUGGESTION:  Students will search periodical databases on the Internet for two opposing articles on the same topic.  Students will then summarize arguments from both articles.
6.14
THE STUDENT WILL EVALUATE THE CREDIBILITY OF RESOURCES
(6, 7, 8)  [NS/PS:  6.12.9]
7.
LISTENING


Students listen to and evaluate oral communications for content, style, speaker’s purpose, and audience appropriateness.

MESSAGE

7.1
THE STUDENT WILL LISTEN FOR A VARIETY OF PURPOSES:  GAIN INFORMATION, BE ENTERTAINED, SOLVE PROBLEMS, AND UNDERSTAND DIRECTIONS.


(9)  [NS:  7.12.1]

7.2
THE STUDENT WILL LISTEN FOR, IDENTIFY, AND SUMMARIZE MAIN IDEAS AND 
SUPPORTING DETAILS.


(9)  [NS:  7.12.1]


CONTENT AND DELIVERY

7.3
THE STUDENT WILL LISTEN TO AND EVALUATE ORAL COMMUNICATIONS FOR DELIVERY, PURPOSE, IDEAS, CONTENT, POINT OF VIEW, AND VALUE.


(9)  [NS:  7.12.2]

7.4
THE STUDENT WILL LISTEN FOR PUBLIC SPEAKING TECHNIQUES AND EVALUATE THE LOGIC OF A SPEAKER’S ARGUMENT(S).

(9)  [NS:  7.12.2]
7.4.A
SUGGESTION:  Students will listen to various Presidential and/or protest speeches.  Students must listen and describe changes in tone and the logic of the speakers’ argument(s).
7.5
THE STUDENT WILL LISTEN FOR PUBLIC SPEAKING TECHNIQUES AND PROVIDE CONSTRUCTIVE FEEDBACK.

(9)  [NS/PS:  7.12.5, 8.12.3]

7.6
THE STUDENT WILL LISTEN TO, PROVIDE, AND EVALUATE CONSTRUCTIVE FEEDBACK.

(9)  [NS/PS:  7.12.5]

7.6.A
SUGGESTION:  Students will conduct Socratic seminars based on an expository text selection read in class.
7.7
THE STUDENT WILL SOLVE PROBLEMS BY IDENTIFYING, SYNTHESIZING, AND EVALUATING DATA.

(9)  [NS/PS:  7.12.5]

8.
SPEAKING


Students speak with organization, style, tone, and voice and media aids appropriate to audience and purpose.  Students participate in discussions to offer information, clarify ideas, and support a position.

GIVING DIRECTIONS

8.1
THE STUDENT WILL USE APPROPRIATE TECHNICAL VOCABULARY TO GIVE CLEAR 
DIRECTIONS FOR COMPLETING TASKS OR PROCEDURES.


(9)  [NS:  8.12.1]

LANGUAGE

8.2
THE STUDENT WILL APPLY STANDARD ENGLISH TO COMMUNICATE IDEAS, FEELINGS, 
AND EXPERIENCES.


(9)  [NS:  8.12.2]


PRESENTATIONS

8.3
THE STUDENT WILL USE PUBLIC SPEAKING TECHNIQUES TO DELIVER PRESENTATIONS APPROPRIATE TO AUDIENCE AND PURPOSE.


(9)  [NS/PS:  8.12.3]
8.3.A
SUGGESTION:  Students will compose and deliver speeches in which they assume the persona and express his or her beliefs on one of the central themes of a novel being studied.  For example, students might chose to speak defending Heathcliff’s view of love in Emily Bronte’s Wuthering Heights.
8.3.B
SUGGESTION:  Students will choose favorite passages from a book to read aloud in a read around which is sometimes called a “Quaker reading.”  Students locate one or more passages (a sentence or paragraph) and mark the passages with a bookmark or post-it.  Students rehearse the passages.  The teacher then asks one student to begin, but does not call on any others.  Students read their respective passages until everyone who wants to, has read. 
8.3.C
CULTURAL CONNECTION:  Students will create and tell “origin myths” having to do with how a family tradition came to be or how a community landmark got its name.
8.3.D
SUGGESTION: Students will script choral readings of a long, narrative poems.  Students will decide at which points new readers should take over, which lines should be read by a single person and which by a group, and how the various lines should be delivered.  Students will then present their choral readings.
8.3.E
SUGGESTION:  In a small group, students will create improvisational dramas to role-play issues and problems that arise in a novel, play, or short story. 
8.4
THE STUDENT WILL MAINTAIN A CLEAR FOCUS AND LOGICAL SEQUENCE WHEN COMMUNICATING INFORMATION.


(9)  [NS:  8.12.3]

8.5
THE STUDENT WILL COMMUNICATE INFORMATION USING MEDIA AIDS.

(9)  [NS:  8.12.3]

8.6
THE STUDENT WILL USE LOGIC AND CITE EVIDENCE TO EXPRESS AND DEFEND AN OPINION.

(9)  [NS:  8.12.3]
9.
STUDY/LEARNING BEHAVIORS

9.1
THE STUDENT WILL MAINTAIN AN ORGANIZED NOTEBOOK AND RECORD OF ASSIGNMENTS.

9.2
THE STUDENT WILL APPLY ACTIVE READING STRATEGIES TO FOCUS ON KEY CONCEPTS IN TEXTS.

9.3
THE STUDENT WILL TAKE ORGANIZED NOTES FROM LECTURES, TEXTS, AND VARIOUS MEDIA.
9.3.A
SUGGESTION:  Students will practice note-taking strategies, such as two-column notes or Cornell notes.
9.4
THE STUDENT WILL PRACTICE EFFECTIVE TEST-TAKING STRATEGIES FOR A VARIETY 
OF ASSESSMENTS.
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